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Rationale

Learning is the process of making meaning out of experience.
Teaching is the process of guiding and facilitating learning.

To be effective, learning and teaching must be complementary and
considered as one process and based upon the following rationale:-

Effective learning and teaching is founded on an understanding of the
learner

Effective learning and teaching requires an understanding of the
learning process

Effective learning and teaching enhances and is enhanced by a
supporting and challenging environment

Effective learning and teaching is enhanced through worthwhile
learning partnerships

Effective learning and teaching shapes and responds to social and
cultural contexts

Principles

Every person is a learner

Learning is an ongoing and lifelong process

People learn within social and environmental contexts, independently
and through interaction with others

What is learned depends on the way it is learned and with whom it is
learned

The vital aspects of teaching include identifying the ways others learn
best and extending the ways they learn, creating learning opportunities
and evaluating learning outcomes

Principles of effective learning and teaching provide the basis for
ongoing improvement

Learning and Teaching Actions

No o bk~ w DR

Students should be taught how to learn

Learning objectives must be shared and reviewed

Clear structured lessons promote learning

Targets are set for every individual pupil in all subject areas.
Achievement must be recognised and rewarded

Underachievement must be challenged, not processed
Teachers must create and maintain a purposeful learning environment
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1. Learning to Learn
Learning & Teaching are interactive.

Students must be taught how they learn and understa nd the process of
learning. The skills and attributes that will allow them to become
successful life-long learners must be made explicit to the students. This
should include:

develop skills and attributes needed to become successful independent
learners

develop skills and attributes needed to be able to work as a successful
part of a team

teach students how to recognise and meet the challenges of the 21st
century

provide opportunities for students to reflect on and evaluate

the learning process

provide structured lessons to develop personal learning and thinking
skills

develop effective study skills (e.g. revision techniques, memory
techniques, recording information, note taking and summarising)

2. Learning objectives must be shared and reviewed

If students are to take responsibility for their ow n learning, they need to
know what they are expected to learn and how they ¢  an achieve it.
Providing objectives allows students to engage with the process of
learning.

I. Teachers must make the learning objectives explicit to all students. This
will usually happen at the beginning of the lesson. Learning objectives:

Must be written or projected onto the board
Must be shared orally with the students
Can be written by students into their books

Il. These objectives must be reviewed during or at the end of the lesson.
Ways this can be achieved include:

Students reviewing their learning against the lesson objectives
A range of assessment for learning strategies being used by the
teacher during the lesson

A plenary to assess learning objectives
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3. The Structure of Lessons

Clearly structured lessons promote learning. Lesso ns must be planned
on the school lesson planning proforma. (appendix la.)

Lessons must have a clear start.

A lesson register must be taken.

Learning objectives for the lesson must be written on the board and
shared with the pupils.

Lesson activities should be varied, purposeful and appropriate to meet
the needs of all students.

Plenaries must reflect and assess the learning of the lesson objectives.
Lessons must have a clear finish.

Homework set must be recorded in pupil planners

AEN pupils within the teaching group must be identified and their needs
met.

LSA support must be targeted to pupil need.

Different students learn in different ways. Recogni sing this and planning
for it provides stimulus and ensures access for all students:

A range of teacher led and student centred activities should be used.
Teachers must use a range of teaching strategies to take account of
learning needs of all students.

Students should have the opportunity to work in a variety of ways, such
as individually, in pairs, small groups, whole class situations.
Differentiation is a powerful tool for student learning in the classroom
and at home. This will take many forms and can include:

differentiation by outcome

differentiation by task

differentiation by question

developing and adapting resources to support and extend
students taking into account all students’ needs

the use of student groupings

O O OO

o

4. Targets are set for all pupils in all subjecta  reas.

The school sets individual pupil achievement targets in all KS3 subjects and
all examined KS4 subjects. These targets are based on the expectation that
pupils achieve two levels/grades of progress through each key stage.

At KS3 the targets are further subdivided in order to set yearly achievement
targets.

See appendix 2 for details and protocols.
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5. Achievement must be recognised and rewarded

Student achievement must be celebrated. Thiscan b e done in a number
of ways:

using the school reward system

using a department’s reward system

letters of praise/commendation to parents/carers

display of students’ work

students sharing their achievement with Lead Learners, Heads of
subject, Heads of Student Performance or Senior Leadership team

6. Underachievement must be challenged (additional intervention)

All students are capable of achievement and underachievement. Identifying
and challenging underachievement is the responsibility of all teachers. The
aim of a teacher is to initiate change, not to process underachievement. High
expectations are not enough on their own; action is needed to ensure they are

met.

Identification

Teachers must familiarise themselves with relevant data as it becomes
available (internal and external data) and use this to inform
expectations and monitor progress. This must be made explicit to
students

The traffic light system (in conjunction with relevant data) must be used
to identify pupils underachieving in subject areas.

Teachers must be aware of barriers to learning which may prevent
students from achieving, such as disruptive, passive behaviour or lack
of confidence. This must be addressed

Teachers must be aware of other issues that may be affecting learning,
such as AEN (including Gifted & Talented) and EAL

Issues of underachievement must form a focus for departmental
discussion on a regular basis. This must result in clear action plans
being formulated

Intervention strategies

Subject teachers must:

Mark and assess pupil’s work regularly. (see assessment and marking
policies)

Identify individual pupil underachievement and discuss with pupil. Put
in place relevant intervention strategies.

Contact parents to discuss underachievement issues.
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Record progress on the traffic light system and the intervention
strategies used for pupils on ‘red’

Use appropriate sanctions when work or behaviour fails to meet an
acceptable standard.

Lead Learners/Head of Subject must:

Ensure schemes of work and assessment tasks are appropriate,
rigorous and sufficiently challenging.

Check regularly that members of the department are maintaining the
traffic light system and applying appropriate intervention strategies.
Monitor and track the progress of individuals and groups of students
and liaise with Line Managers and Heads of Student Performance.
Contact parents of any pupils regularly underachieving and not
responding to intervention strategies in place.

Use appropriate actions to support students and staff in challenging
underachievement

Heads of Student Performance must:

Look for patterns of individual underachievement across a range of
subjects and instigate the appropriate intervention strategies.

Liaise were necessary with appropriate Lead Learners/subject teachers
and provide regular feedback.

Contact and meet with parents of pupils who regularly underachieve in
a range of subjects to discuss progress and agree strategies to be put
in place.

Line Managers

Pupil matters/intervention is a regular agenda item at all line management
meetings.

7. Teachers must ensure a purposeful learning envi ~ ronment

The way in which a teacher manages their classroom will have a
significant effect on students' learning. Students learn and progress in a
structured and stimulating environment.

Punctuality is essential for staff and students

Students must enter and leave the classroom in an orderly way at the
instruction of the teacher. Teachers must dismiss students in time for
their next lesson

The seating of students is important and must be at the direction of the
teacher. Teachers must have a seating plan for every class. Strategic
seating can challenge underachievement and promote learning

5
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Teachers are responsible for maintaining stimulating displays which
should be changed regularly

Teachers must ensure that classrooms are left clean and tidy. If
furniture is moved, it should be returned to its original position. Graffiti
and other damage must be dealt with as a matter of urgency and the
students responsible sanctioned

The displays in teaching areas must include:

o School Aims and Tutor notices

o A learning wall showing the marking policy, literacy posters and the
Learn to Learn resources.

o The Hassenbrook Code for Responsible Behaviour posters

o Fire Safety and Evacuation procedures

Lesson Observations

The purpose of lesson observations is to monitor an d evaluate the quality
of learning and teaching across the school and to p rovide opportunities to
raise the standard of learning and teaching.

Lesson observations can be:

Formal
Supportive

Formal
Formal lesson observations are judged according to the OFSTED criteria.

Excellent Grade 1
Good Grade 2
Satisfactory Grade 3
Inadequate Grade 4

Formal lesson observations take place during the performance management
cycle.

In addition all teaching staff will have at least one formal lesson observation each
academic year . These can take place through

Curriculum Area Reviews
Department monitoring
OR
As part of capability procedures ( see capability policy)

All observers have been involved in training and paired observations in order to
standardise judgements.
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Feedback is given within 3 days of the observation taking place and recorded on
the school lesson observation proforma (see appendix 2). A copy is given to the
observed, and a copy to the Deputy Headteacher Learning and Teaching.

A record of lesson observations are kept by the DH (Learning and Teaching) and
used to inform HT and Governors.

If a lesson is judged inadequate at the feedback meeting three targets are set
and appropriate support put in place. A follow — up formal lesson observation is
put in place to inform progress. If the follow up lesson is judged inadequate
either further support is put in place or capability procedures may be started.
(see capability policy)

Supportive

Lesson observations that support raising the standard of Learning and Teaching
across the school are arranged through the Learning and Teaching team and can
be in the form of;

Targeted support for an individual teacher

Targeted support for a department

Peer observations

Outside agencies for specific, identified support

Supportive observations are not graded. Feedback is given within 3 days of the
observation and is recorded on the Learning and Teaching Support sheet (see
appendix 3).

In the case of peer observation the observer must record their observations on
the sheet, indicate strategies that they will try in their own lessons. Copies of the
support sheet go to:

the observer — for their CPD folder
the observed — to be recorded in their CPD folder (sharing good practice)
DH Learning and Teaching - recorded in Learning and Teaching team file.

This policy must be read in conjunction with:

The Schemes of Work Policy
The Assessment Policy

The Homework Policy

The Literacy Policy

The School Behaviour Policy
AEN Policy

Capability Policy
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APPENDIX 1 — see end of policy for new LESSON PLAN

New Lesson plan in staff literacy booklets which replabesikample in this policy
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APPENDIX 2

HASSENBROOK SCHOOL

SPECIALIST TECHNOLOGY COLLEGE

UNDERSTANDING TARGETS

TARGET MINIMUM GRADES (TMGS)

Target minimum grades are set by the school for all pupils in all examined
subjects.

The target minimum grades have been statistically derived from NFER,
KS2 and KS3 data along with information from Fischer Family Trust data.

Target minimum grades cannot be lowered. They can be raised where
data and tracking indicate the pupil has reached this grade. Where you
think this may be the case the supporting data and the new target
minimum grade needs to be given in writing to DH Learning and Teaching
for discussion at data management meetings.

KS4 FORECAST GRADES

Forecast grades are the grades required by the examination boards.
These grades can be used by the boards to award grades in a subject
area in the event of a query, an authorised absence from the written
examination or an unforeseen event.

Forecast grades are required by the school’'s examination administrator in
the January prior to final examinations in the summer. Obviously these
deadlines will be different for November and January entries. The
examination administrator will request the relevant information from Lead
Leaders and Subject Leaders.

KS3 TARGET MINIMUM LEVELS (TMLS)

Target minimum levels are set by the school for all pupils in all KS3
subjects.

The target minimum grades have been statistically derived from NFER,
KS2 data along with information from Fischer Family Trust data.

Pupils are expected to make two levels of progress during the key stage.

Target minimum levels will be subdivided in each year group to provide
end of Year 7 and end of Year 8 target minimum levels and it is these
which will appear on summary reports.

Target minimum levels cannot be lowered. They can be raised where
data and tracking indicate the pupil has reached this level. Where you
think this may be the case the supporting data and the new target
minimum level needs to be given in writing to DH Learning and Teaching
for discussion at data management meetings.
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APPENDIX 3
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APPENDIX 4




